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This fact sheet features excerpts from The Roadmap for Racial Equity report. Read the full 
Roadmap at National Skills Coalition's website. 


NOTE: This fact sheet recognizes that the challenges faced by people of color with deep gen- 
erational roots in the United States and the challenges faced by immigrants sometimes differ. 
The policies highlighted here focus on addressing inequities for people of color who are immi- 
grants and English learners. Other policies included in the larger Roadmap report focus on 
US-born individuals. View the full report at nationalskillscoalition.org/Roadmap. 


This fact sheet also acknowledges that education and workforce development is a crucial com- 
ponent, but not the sole answer, to addressing the vast employment, income, and wealth ineq- 
uities between people of color and White Americans in the US. It is our hope that the agenda 
included here for advancing racial equity within state and federal workforce policies aligns with 
and supplements broader efforts in both the public and private sectors to achieve racial and 
economic justice. 


Definitions 


Racial equity: 

Racial equity is achieved when race or immigration status is 
no longer correlated with one’s outcomes; when everyone 
has what they need to thrive, no matter where they live. An 
example of achieving racial equity in workforce development 
is when race or immigration status no longer determines the 
TL <cliLateXele Me) mr-lu o- ladies] eY-Talmsmexelanle)(c1i(elame)m-Mte-liallalem elcelele-lan 
or their educational attainment.' 


Structural racism: 

A system in which public policies, institutional practices, cul- 
tural representations, and other norms work in various, often 
reinforcing ways to perpetuate racial group inequity. It identi- 
Li=XmelTanclarslolamelmelllamalicice)aymr-lale Mele ]iNele-mdarcl mar \Vcm-l Ce) Z-xe| 
privileges associated with ‘whiteness’ and disadvantages 
associated with ‘color’ to endure and adapt over time. 
Structural racism is not something that a few people or insti- 
tutions choose to practice. Instead it has been a feature of the 
social, economic, and political systems in which we all exist.’ 
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If American 
education and 
training programs 
produced more 
equitable results 
for workers of 
color, the country 
could close the 
gap between the 
number of jobs 
that require skills 
training and the 
number of workers 
who have such 
training. 


Racial disparities and the need for policy solutions 


The ethnic and racial diversity of the residents of the United States of America is one of our 
country’s unique strengths. However, Black, Latinx, Pacific Islander, Native, and certain Asian 
American workers face wide racial inequities in educational attainment, employment, and 
income. Immigrants and English learners, the majority of whom are people of color, face sim- 
ilar inequities. 


While the Covid-19 pandemic has drawn renewed attention to these inequities, they existed 
long before the pandemic. The US has fueled these disparities through decades of intentional, 
structurally racist policies, including those that have shaped postsecondary education and 
training. These disparities carry huge implications for people, businesses, and our economy. As 
long as these inequities exist, our country is undercutting its own economic competitiveness: 
Racial workforce diversity is a key driver of America’s economic growth, as it is one of the most 
important predictors of business sales revenue, customer numbers, and profitability. 


Today, US businesses find themselves as a crucial inflection point in their search for talent. Jobs 
that require skills training beyond high school, but not a four-year degree, make up the largest 
part of the labor market in the United States and in each of the fifty states.® 


Yet too few workers can access the training and education needed for these jobs. As the charts 
on the next page indicate, racial disparities in educational attainment exist for both US-born 
and immigrant adults. For example, Latinx immigrants are the least likely to have attained an 
associate degree or higher, with just 15 percent of adults reaching that threshold. There are 
also very wide differences in attainment among the many different ethnicities categorized as 
Asian. For example, just 11 percent of Bhutanese Americans have an associate degree or higher, 
and 23 percent of Pacific Islander, Laotian, and Cambodian Americans have reached that level 
of educational attainment. In contrast, higher percentages of South Asian (78 percent) and 
East Asian Americans (66 percent) have reached at least the associate degree level in their 
education. 


All of these disparities are the result of historical and current policies and practices that have 
systemically limited educational and economic opportunities for people of color. These inequi- 
ties are especially urgent from a racial equity perspective because within ten years, people of 
color will make up more than half of the US workforce.® 


Already, immigrants comprise one in six American workers, and English learners’ make up one 
in ten workers.® Most immigrants are non-White, and this trend is expected to continue well 
into the future, with Asian and Latinx immigrants making up the largest shares of new 
Americans.° English learners are similarly likely to be people of color."° And as the recent pan- 
demic has once again demonstrated, workers of color are disproportionately vulnerable to 
layoffs and pay cuts.” 


If American education and training programs produced more equitable results for workers of 
color, the country could close the gap between the number of jobs that require skills training 
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Current educational attainment and projected state/national-level job education 
requirements by race/ethnicity and nativity: United States, AA degree or higher, 2015 


Jobs in 2020 43% 
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Now is the time to 
adjust workforce 
policies and craft 
new ones to 
ensure that every 
person in our 
country has a fair 
shot at achieving 
economic stability 
and success. 


and the number of workers who have such training. Expanding career pathways for people of 
color and supporting their advancement along these pathways are necessary precursors to 
achieving positive economic outcomes.” This includes ensuring that workers recently dis- 
placed because of the pandemic have equitable opportunities to build their skills and prepare 
for in-demand jobs as the US labor market continues to adjust to a post-pandemic reality. 


Because public policy decisions have played a key role in forming racial inequities, policies 
must also be an integral part of the solution. Now is the time to adjust workforce policies and 
craft new ones to ensure that every person in our country has a fair shot at achieving economic 
stability and success. This is the right aspiration, especially for a country that professes the ideals 
of liberty and justice for alll. 


Getting specific: Policy solutions to improve racial equity 


Policymakers and advocates can use a variety of tools to help improve racial equity and pre- 
pare more workers of color for in-demand jobs. As communities implement new and expanded 
education and workforce development policies to address the unprecedented wave of job 
losses associated with the Covid-19 pandemic, it will be vital to ensure those policies are inten- 
tionally targeting racial disparities. The solutions outlined below include recommendations for 
state and federal action, both of which will be critical components as communities begin the 
task of adapting to a post-pandemic world. 


Chief among these policies should be an investment in data systems and data analysis. It is 
important to start with data because without accurate information, there is no way for policy- 
makers to set appropriate goals for narrowing equity gaps. Data is also essential for policymak- 
ers to gauge the success of their initiatives in addressing inequities. With data, advocates and 
policymakers can make informed judgments about how effectively workforce and education 
policies are serving workers of color, and whether policies are mitigating the disproportionate 
negative impacts experienced by workers of color due to both the pandemic and longstanding 
structural inequities in American society." 


RECOMMENDATION: Develop education and workforce data systems capable of 
tracking program access and outcomes-focused data by race and ethnicity, 
disaggregated by major subgroup. 


In order to measure progress towards closing equity gaps in adult and postsecondary educa- 
tion, workforce training, and employment, states must collect and use information about out- 
comes and credential attainment, disaggregated by demographic characteristics.'° Minnesota, 
for example, has disaggregated performance data on workforce programs by race and ethnic- 
ity through a public dashboard located on its Department of Employment and Economic 
Development website. The dashboard not only tracks data by race, but also by specific immi- 
grant subgroups prevalent within the state, including Hmong and Somali immigrants." 
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Systems should not only track degree attainment disaggregated by race and gender, but also 
non-degree credential attainment, including industry certifications, badges, and certificates 
resulting from for-credit and non-credit programs, licenses, and registered and non-registered 
apprenticeship certificates. States should convene a diverse array of relevant stakeholders to 
discuss which types of non-degree credentials are credentials of value so that racial inequities 
in the attainment of those credentials can be addressed.” 


RECOMMENDATION: Make educational outcomes data transparent, and use data to 
address inequities. 


States should go beyond simply collecting data to creating a data-driven decision-making 
culture. In particular, states should use data disaggregated by race to assess education, train- 
ing, and apprenticeship program completion rates. Where racial differences exist, more data 
may need to be collected to understand the root cause of these differences. Advocates in 
Minnesota, for instance, have used the state's disaggregated data to successfully advocate for 
specific programs proven to produce exceptionally positive results for people of color.® 


On the federal level, Congress should pass the College Transparency Act to allow the 
Department of Education to collect data on all postsecondary students disaggregated by race, 
ethnicity, and income level. The College Transparency Act would also mandate the accurate 
reporting of student outcomes—including enrollment, completion, and post-college success 
—and would require the development of a user-friendly website to ensure that data are trans- 
parent and accessible for students, policymakers, and employers.” States should similarly 
make their data transparent through publicly accessible dashboards to help stakeholders to 
make informed decisions. 


A NOTE ABOUT DATA PRIVACY AND PROTECTION 


Trustworthy, transparent data is a cornerstone of good policymaking and individual 
decision making, but it is equally imperative that privacy rights are protected. This 
issue may be especially salient for immigrants and other marginalized communities. 


Congress and state policymakers should support data policies that include up-to- 
date security standards and penalties for illegally obtaining information, prohibitions 
on collection of sensitive information, and strong limitations on disclosing any infor- 
mation about individuals. 


RECOMMENDATION: Adopt racial equity goals and develop plans and systems to 
track progress. 


Adopting racial equity goals as part of postsecondary attainment, workforce development, and 
career and technical education plans helps to focus collective efforts on achieving racial equity 
instead of perpetuating disparities. States have opportunities to embed such goals within each 
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of these three types of plans. In each case, goals can be designed to specifically address equity 
gaps facing immigrants and English language learners of color, in addition to their US-born 
counterparts. 


To date, over forty states have adopted postsecondary attainment goals” that define the share 
of the state population that will need to hold a quality credential beyond high school in the near 
future. On a national level, achieving these attainment goals is extremely unlikely without 
increasing the attainment levels of people of color. It is downright impossible in many individ- 
ual states.” 


To address these disparities and reach overall attainment goals, states must have good data on 
credential attainment by race and ethnicity and a goal for closing these gaps. Of the forty-three 
states with postsecondary attainment goals, thirty states have set goals to close racial equity 
gaps or improve outcomes for students of color, and twenty-nine states use data to illustrate 
the extent of racial gaps in college enrollment, persistence, completion, and/or attainment.” 


States should consider establishing or strengthening their postsecondary attainment goals to 
specifically target attainment gaps for individuals of color, including immigrants and English 
learners. Establishing racially-specific goals helps galvanize stakeholders to make specific 
changes to close these gaps. States like Texas have awarded grants to institutions serving 
Latinx and Black male students to directly impact their success in securing a certificate or 
degree. 


Some localities have included racial equity goals in their local workforce development plans as 
a way of motivating action in their communities.“ For example, Portland, Oregon's Strategic 
Plan to Advance Racial Equity, Diversity, and Inclusion aims to advance equity through policy 
and practice in all aspects of life in the Portland metro, including city workforce training and 
hiring as well as expanding workforce development to create strong employment pipelines for 
people of color.?® Using this plan, Portland enhanced apprenticeships and convened a 
Workforce Diversity Summit to increase the number of skilled construction tradespeople 
needed for large projects. 


States should also include racial equity goals in their workforce development plans, which are 
required to be submitted to the federal government under the Workforce Innovation and 
Opportunity Act (WIOA). For example, Minnesota's Workforce Development Strategic Plan 
2016-2020 has two such goals: reducing “educational, skills training, and employment dispari- 
ties based on race, disability, disconnected youth or gender”; and building “employer-led 
industry sector partnerships that expand the talent pipeline to be inclusive of gender, race, and 
disability to meet industry demands for a skilled workforce.’ 


Finally, states should also consider incorporating racial equity goals as part of their planning 
around career and technical education (CTE). The federal Strengthening Career and Technical 
Education for the 21st Century Act, commonly known as Perkins V, requires states to submit 
implementation plans to the federal government. States face a host of requirements related to 
“special populations” in their Perkins planning process.2’ 
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While the Perkins definition of special populations does not include race, many of the sub- 
groups within the special populations category are disproportionately comprised of people of 
color, such as English learners. In addition, when states submit their Perkins performance data, 
they are required to disaggregate it by race and to identify and quantify any achievement gaps 
between any subgroup and CTE students as a whole. States can build on these federal require- 
ments by adding specific goals for achieving greater racial equity in participant access and 
outcomes as part of their CTE plans, including accountability measures to ensure that such 
goals are tracked and evaluated. 


RECOMMENDATION: Invest in infrastructure, technical assistance, and guidance to 
support local practice that helps meet equity goals. 


Simply implementing race-blind skills training is insufficient to address racial disparities. 
Instead, policymakers should establish racially specific workforce development goals and 
plans, and provide training to the frontline workers charged with implementing those plans. 
Some states and localities have already recognized this issue, and invested in training and 
technical assistance for workforce development professionals to ensure that their efforts con- 
sciously address racial disparities. Going forward, having dedicated funding to advance racial 
equity efforts is crucial to ensuring that these efforts are prioritized and not abandoned because 
they compete with other funding obligations. 


RECOMMENDATION: Issue guidance for local workforce providers and career 
counselors on serving immigrant jobseekers and workers. 


Local workforce development centers are sometimes unclear about the rules for serving immi- 
grants and how best to serve residents born outside the US, especially given the array of 
immigration statuses and potential language barriers. States such as New York, Michigan, and 
California have funded navigator positions and provided professional development for staff to 
improve immigrant access to public workforce services.?® Michigan and California have also 
provided technical guidance to frontline staff on determining immigrant eligibility for Workforce 
Innovation and Opportunity Act (WIOA) Title | services.” 


An example of career counseling comes from the Office of Global Michigan (OGM), housed 
within that state's Department of Labor and Economic Opportunity. OGM offers the Michigan 
International Talent Solutions (MITS) program for immigrant jobseekers who have credentials 
from abroad.°° The MITS program uses specially trained workforce staff to provide career 
coaching and job-placement assistance and offers eligible candidates access to an online 
English language learning tool and short-term “reskilling” vouchers. 
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RECOMMENDATION: Invest in upskilling policies, including digital literacy, for adults 
with foundational skills gaps 


Black and Latinx adults are disproportionately likely to lack foundational literacy, numeracy, 
and digital skills. In particular, 2017 U.S. data from the Organization for Economic Cooperation 
and Development (OECD) Survey of Adult Skills** show that one in three Black adults and 
nearly one in three Latinx adults score below Level 2 in literacy, compared to just over one in 
ten White adults. One-third of immigrants score below Level 2 in literacy, compared to just 
under one-fifth of US-born adults. Similar disparities exist for numeracy: Slightly more than half 
of Black adults and just under half of Latinx adults score below Level 2 in numeracy, compared 
to one-fifth of White adults.°* Roughly 40 percent of immigrants score below Level 2 in numer- 
acy, compared to slightly more than a quarter of US-born adults. 


Americans of color face similar gaps in their digital literacy skills, an especially concerning 
problem given the rapid growth of digital demands in occupations of all kinds and the increased 
adoption of online learning approaches due to the Covid-19 pandemic.** These gaps are par- 
ticularly acute among immigrant workers and adult English learners.** 


Foundational skill gaps among American adults reflect in part the longstanding history of 
under-investment in communities of color through the K-12 education system.°*> A legacy of 
exclusionary housing policies and lack of neighborhood investment not only disconnects 
low-income families and people of color from job opportunities,*° but also contributes to the 
underfunding of neighborhood K-12 schools, which undermines students’ ability to complete 


A CASE STUDY IN UPSKILLING INVESTMENT: 

NEW YORK’S LAGUARDIA COMMUNITY COLLEGE 

New York's LaGuardia Community College is home to an innovative healthcare career 
pathways program for English learners. LaGuardia’s Center for Immigrant Education 
and Training and its Welcome Back Center’ help immigrants who came to the US with 
healthcare experience and credentials to build their English and professional skills 
simultaneously, through an integrated program known as NY-BEST. Intensive eight- 
month, 16 hour-a-week courses help participants prepare for complex licensing exams 
in phlebotomy, EKG, or nursing. The program's success is reflected in its metrics: a 98 
percent participant retention rate and 93 percent licensing exam pass rate for Licensed 
Practical Nurses. In addition, more than 70 percent of NYBEST NCLEX graduates have 
found permanent employment with family-sustaining wages.” 


1 LaGuardia Community College, English for Workforce Development, https://www.laguardia.edu/ce/pages/ 
english-language-learning/english-for-workforce-development/. 


2 Kate Hamaji and Christian Gonzdalez-Rivera, A City of Immigrant Workers: Building a Workforce Strategy to 
Support All New Yorkers, The Center for Popular Democracy and Center for an Urban Future, April 2016, 
https://nycfuture.org/pdf/A-City-of-Immigrants.pdf. 
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high school and attend college.” In addition, K-12 students of color are more likely to experi- 
ence disproportionate exclusionary discipline, due in part to subjective teacher referrals and 
implicit bias. This can interrupt their path to high school completion, putting them at risk of not 
receiving a high school diploma — the gateway to postsecondary education or, in many cases, 
an apprenticeship or other form of work-based learning. 


Policymakers should address the disproportionate foundational skill needs of people of color 
by investing in proven models that equip adults with the skills and supports they need to 
achieve their career goals. For example, states can ensure that there are a variety of on-ramps 
to postsecondary and workforce training programs, so that people with foundational skills 
needs are not unnecessarily turned away from such opportunities. The Texas Workforce 
Commission has tackled this challenge through a multi-pronged initiative led by its Adult 
Education and Literacy (AEL) program to create career pathways for adults with foundational 
skills gaps. 


Policymakers should also use data to analyze existing upskilling investments for adults with 
foundational skill needs to help assess program and service gaps. Understanding the current 
landscape of investments in foundational skills — for both US-born and immigrant workers — 
is vital to analyzing where gaps in these investments may be disproportionately burdening 
workers of color. Where gaps in upskilling investments create inequities, policymakers should 
develop plans to remedy them. 


Finally, as state and federal policymakers address the evolving challenges presented by the 
Covid-19 pandemic, it is important to make targeted investments in digital skill-building for 
workers of color. These investments should include technical assistance to build capacity 
among education and workforce training providers to provide digital literacy programs and 
services, as well as support for workers themselves to achieve equity in access to broadband 
internet, digital devices, and digital literacy learning opportunities.*° 


RECOMMENDATION: Increase investment in vocational and technical English lan- 
guage classes and Integrated Education and Training (IET) programs 


Public investment in English language programs for adults meets only a small fraction of the 
need. Funding for the federal Adult Education and Family Literacy Act, now known as Title II of 
the Workforce Innovation and Opportunity Act, has fallen by 17 percent in the last two decades, 
and now reaches fewer than 1.5 million of the 19 million English learners in the US.” 


Moreover, classes that provide basic or “survival” English skills or English for academic pur- 
poses receive more public funding than classes that are focused on technical or vocational 
English. While basic skills and academic English are very important, the lack of proportionate 
investment in technical and vocational English skills can prevent workers who already have a 
survival job and basic language ability from acquiring the skills and credentials they need to 
advance into higher-wage, middle-skill jobs.” 


IET programs are a proven model that provides instruction in foundational skills alongside 
occupational or industry-specific technical skills. At the federal level, policymakers should 


THE ROADMAP FOR RACIAL EQUITY + SPECIAL EDITION: IMMIGRANTS AND ENGLISH LEARNERS 


Understanding the 
current landscape 
of investments in 
foundational skills 
— for both US-born 
and immigrant 
workers — is vital to 
analyzing where 
gaps in these 
investments may be 
disproportionately 
burdening workers 
of color. 


Eleven states 

do allow 
undocumented 
students to access 
state financial aid. 
Other states 
should replicate 
their policies. 


increase investment in key legislation that supports English language acquisition and IET pro- 
grams, such as Title II of the Workforce Innovation and Opportunity Act. Congress should also 
consider how the upcoming reauthorization of the Higher Education Act can ensure adult 
learners with foundational skills needs can have access to the supports they need to succeed 
in upskilling opportunities, such as through the proposed Gateway to Careers Act. 


State policymakers should also increase investment in adult education programs, including 
vocational and technical English classes as well as IET. States should also consider how they 
can use state investments and/or federal WIOA Title II state leadership funds to provide tech- 
nical assistance and professional development to assist local providers in designing and 
implementing effective vocational ESL and IET models.# 


RECOMMENDATION: Provide tuition equity and financial aid for immigrants not 
covered by existing financial aid programs. 


Paying for postsecondary education is a challenge for workers of all backgrounds. For people 
who were not born in the United States, the challenge is magnified due to restrictive policies at 
both the federal and state levels. 


To be eligible for federal student financial aid (either grants or loans), people born outside the 
US must either have become naturalized US citizens, or be “eligible noncitizens” — typically 
legal permanent residents, also known as green-card holders.*° The remainder of immigrants 
are not eligible for federal financial aid. This includes millions of people who have Deferred 
Action for Childhood Arrivals (DACA) or Temporary Protected Status (TPS) or are undocu- 
mented, among others. Immigrants who are not eligible for federal student financial aid are 
overwhelmingly people of color.” 


The federal government should enact legislation that would provide a pathway for individuals 
with DACA, TPS, and undocumented status to achieve permanent legal status and citizenship, 
and thus access to federal financial aid. In the short term, the US Department of Education 
should reverse its earlier guidance” on emergency aid to students as part of the CARES Act 
pandemic response legislation, and allow institutes of higher education to provide emergency 
aid to individuals who are not eligible for traditional federal student aid. 


In addition to federal restrictions, most states forbid people with DACA, TPS, or undocumented 
status from accessing state-funded financial aid. A handful of states have also implemented 
legislation or other policies that forbid undocumented students from accessing state public 
higher education at all. 


Eleven states do allow undocumented students who meet certain criteria to access state 
financial aid.*® To advance racial equity, states outside of these eleven should replicate their 
policies. 
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PERMANENT PROTECTIONS AND A SKILLS-BASED PATH TO CITIZENSHIP 
FOR DREAMERS 


Congress should pass legislation to provide permanent protections and a skills- 
based path to citizenship for Dreamers. There are roughly 2 million young undocu- 
mented immigrants who came to the US as children, including 700,000 who have 
temporary protection via the Deferred Action for Childhood Arrivals (DACA) pro- 
gram. Congress should pass legislation that provides these young people with a 
path to citizenship and recognize the role they can play in meeting the demand for 
workers who have postsecondary credentials, including those that require skills 
training short of a bachelor’s degree. 


Legislation such as the Dream and Promise Act (HR 6) would address these issues 
by allowing young people to obtain citizenship after earning one of several eligible 
types of postsecondary credentials, including many at the middle-skill level. To facil- 
itate Dreamers’ ability to earn such credentials, Congress should also remove out- 
dated restrictions on states’ ability to offer in-state tuition to undocumented immi- 
grants and should allow Dreamers to become eligible for federal student financial 
aid earlier in their path to citizenship. 


In addition, states should establish tuition equity policies that ensure that undocumented resi- 
dents of their state are not burdened by paying out-of-state tuition rates at state colleges and 
universities. More than twenty states have already enacted such policies, guaranteeing that 
undocumented students can pay the same in-state tuition rates as their documented peers. 
(These policies often require the student to have lived in the state for a period of time, to have 
graduated from high school in that state, and to promise to apply for permanent immigration 
legal status as soon as they are eligible.)* 


Both types of policies — tuition equity and access to state financial aid — should also be 
responsive to the issues facing mixed-status families. In such families, individuals may have 
different immigration statuses from each other, such as when a teenager is a US citizen and a 
parent is undocumented. States should be cognizant of how being part of a mixed status family 
can complicate students’ attempts to apply for financial aid and should design policies that are 
inclusive of such families. 


THE ROADMAP FOR RACIAL EQUITY + SPECIAL EDITION: IMMIGRANTS AND ENGLISH LEARNERS 


Endnotes 


1 Adapted only slightly from definition used by Center for Social 
Inclusion. 


2 The Aspen Institute, Glossary for Understanding the Dismantling 
Structural Racism/Promoting Racial Equity Analysis, July 11, 2016, 
https://assets.aspeninstitute.org/content/uploads/files/content/docs/ 
rec/RCC-Structural-Racism-Glossary.pdf. 


3 Jynnah Radford and Luis Noe-Bustamante, “Facts on U.S. Immigrants: 
Statistical portrait of the foreign born population in the United States,’ 
Pew Research Center Hispanic Trends, June 3, 2019, http://www. 
pewhispanic.org/2018/09/14/facts-on-u-s-immigrants/#fb-key-charts- 
origin. 

4 American Sociological Association, Diversity Linked to Increased Sales 
Revenue and Profits, More Customers, ScienceDaily, April 3, 2009, 
https://www.sciencedaily.com/releases/2009/03/090331091252.htm 


5 For details, see NSC’s fact sheets for the U.S. and each of the 50 
states plus D.C. and Puerto Rico: https://www.nationalskillscoalition. 
org/state-policy/fact-sheets 


6 Ani Turner, The Business Case for Racial Equity: A Strategy for 
Growth, Altarum and WK. Kellogg Foundation, 2018, https://altarum. 
org/sites/default/files/uploaded-publication-files/WKKellogg_Busi- 
ness-Case-Racial-Equity_National-Report_2018.pdf. 


7 This fact sheet follows standard practice in defining English learners 
as those who speak English less than “very well: 


8 Migration Policy Institute, Immigration Data Hub (United States). MPI 
Migration Policy Institute tabulations of the U.S. Census Bureau 
American Community Survey (ACS) 2017 data, https://www. 
migrationpolicy.org/data/state-profiles/state/workforce/US. 


9 Mark Hugo Lopez, Jeffery Passel, and Molly Rohal, Modern Immigra- 
tion Wage Brings 59 Million to U.S., Driving Population Growth and 
Change Through 2065: Views of Immigration’s Impact on U.S. Society 
Mixed, September 28, 2015, http://www.pewhispanic.org/2015/09/28/ 
modern-immigration-wave-brings-59-millionto-u-s-driving-popula- 
tion-growth-and-change-through-2065/. 


10 The overwhelming majority of English learners in the U.S. are 
immigrants and most immigrants are people of color. Jie Zong, Jeanne 
Batalova, and Jeffrey Hallock, “Frequently Requested Statistics on 
Immigrants and Immigration,’ Migration Policy Institute, February 8, 
2018, https://www.migrationpolicy.org/article/frequently-request- 
ed-statistics-immigrants-and-immigration-united-states-7. However, it 
is important to note that not all immigrants are English learners; 
people who come from West African countries such as Liberia, 
Nigeria, Ghana, and across the English-speaking Caribbean, among 
other countries, often speak English as their primary or even only 
language. Similarly, not all English learners are people of color; the 
U.S. is also home to English learners who are immigrants from Eastern 
or Western European countries (or other nations) and identify as 
White. 


11 Alexandra Kalev, “Research: US unemployment rising faster for 
women and people of color,’ Harvard Business Review, April 20, 2020. 
Viewable at: https://hbr.org/2020/04/research-u-s-unemployment- 
rising-faster-for-women-and-people-of-color. Kim Parker, Juliana 
Menasce Horowitz and Anna Brown, "About Half of Lower-Income 
Americans Report Household Job or Wage Loss Due to COVID-19;’ 
Pew Research Center, April 21, 2020. Viewable at: https://www. 
pewsocialtrends.org/2020/04/21/about-half-of-lower-income-ameri- 
cans-report-household-job-or-wage-loss-due-to-covid-19/ 


12 For example, companies led by racially diverse teams are more likely 
to experience above-average financial performance. Vivian Hunt, 
Dennis Layton, and Sara Prince, “Why diversity matters,’ McKinsey & 
Company, January 2015, https://www.mckinsey.com/business-func- 
tions/organization/our-insights/why-diversity-matters. 


13 Municipal-level action will also be crucial; many of the policies 
recommended here could also be adapted for implementation at the 
local level. 


14 In addition to the policy recommendations outlined below, states can 
also analyze existing data in new ways, such as by examining 
Unemployment Insurance claims to better understand the demo- 
graphics and previous occupations of newly unemployed individuals 
in order to better target programs and services. 


15 Amy Ellen Duke-Benfield, Expanding opportunities: Defining 
quality-non degree credentials for states, National Skills Coalition, 
September 2019. 


16 Minnesota Department of Employment and Economic Development, 
Report Card - Program Enrollment, Training Enrollment, and Prior 
Employment, https://mn.gov/deed/about/what-we-do/agency-re- 
sults/perform-measures/report-card/report-card.jsp 


17 Jenna Leventoff, Measuring Non-Degree Credential Attainment, 
National Skills Coalition, May 2018, https://www.nationalskillscoalition. 
org/resources/publications/measuring-non-degree-credential-attain- 
ment-50-state-scan 


18 Minneapolis Saint Paul Regional Workforce Innovation Network, The 
Path to Success: Career Pathways are an innovative approach to job 
training that show great promise for addressing both racial disparities 
and the looming shortages of skilled labor in Minnesota, MSPWin, 
May 2016, http://mspwin.org/wp-content/uploads/2016/05/ 
MSPWin-Story2.pdf 


19 Katie Brown, “Two National Skills Coalition-backed higher education 
bills land in the Senate,’ National Skills Coalition, March 15, 2019, 
https://www.nationalskillscoalition.org/news/blog/jobs-act-and-col- 
lege-transparency-act-land-in-senate 


20 Scott Jenkins, “Michigan sets 60% higher ed goal,’ Lumina Founda- 
tion, February 20, 2019, https://www.luminafoundation.org/news-and- 
views/michigan-sets-2030-goal-for-post-high-school. 


2 


= 


In fact, research by Michael Nettles of the education nonprofit ETS 
shows that the U.S. will not meet this goal by 2025 if current trends in 
racial disparities continue. Tiffany Jones and Katie Berger, Aiming for 
Equity: A Guide to Statewide Attainment Goals for Racial Equity 
Advocates, The Education Trust, January 2019, https://s3-us-east-2. 
amazonaws.com/edtrustmain/wp-content/uploads/2019/01/08151345/ 
Aiming-For-Equity.pdf. 


22 Ibid. 


23 Texas Higher Education Coordinating Board, 60x30TX 2017 Progress 
Report, July 2017, http://www.60x30tx. com/me- 
dia/1186/2017-60x30tx-progress-report.pdf. 


24 The Workforce Innovation and Opportunity Act is our nation’s primary 
workforce legislation. To receive funding through the legislation, 
governors are required to designate local workforce development 
areas and elected officials within those areas are required to appoint 
members to local workforce development boards. The local boards 
are required to establish plans with specific components, including a 
description of the local board’s strategic vision and goals for 
preparing and educating a skilled workforce. (Workforce Innovation 
and Opportunity Act, H.R. 803, 2014.) 


25 Metro, Strategic Plan to Advance Racial Equity, Diversity, and Inclusion, 
June 2016, https://www.oregonmetro.gov/sites/default/ 
files/2017/10/05/Strategic-plan-advance-racial-equity-diversity-inclu- 
sion-16087-20160613.pdf 


26 Minnesota Governor's Workforce Development Board, Strategic Plan, 
https://mn.gov/deed/gwdb/priorities/strategic-plan/. 


27 National Alliance for Partnerships in Equity, Perkins V - Special 
Populations in Perkins V, October 15, 2018, https://www.napequity.org/ 
nape-content/uploads/NAPE-Perkins-V-Special-Populations-At-A- 
Glance_v3_10-15-18_ml.pdf. 


28 Amanda Bergson-Shilcock, At the intersection of immigration and 
skills policy: A roadmap to smart policies for state and local leaders, 
National Skills Coalition, September 2018, https://www.nationalskills- 
coalition.org/resources/publications/file/At-the-intersection-of-immi- 
gration-and-skills-policy_web.pdf. 


THE ROADMAP FOR RACIAL EQUITY +» SPECIAL EDITION: IMMIGRANTS AND ENGLISH LEARNERS 


29 Amanda Bergson-Shilcock, “Michigan releases new materials on 
determining immigrant eligibility for WIOA Title | services,’ National 
Skills Coalition, August 22, 2018, https://www.nationalskillscoalition. 
org/news/blog/michigan-releases-new-materials-on-determining-im- 
migrant-eligibility-for-wioa-title-i-services 


30 Learn more about the MITS program on the OGM website: https:// 
www.michigan.gov/ogm/ 


31 This dataset is also known as the Program for the International 
Assessment of Adult Competencies, or PIAAC. Learn more at www. 
piaacgateway.com, and access US data at: https://nces.ed.gov/ 
surveys/piaac/current_results.asp 


32 “Highlights of 2017 U.S. Results,’ National Center for Education 
Statistics. Viewable at: https://nces.ed.gov/surveys/piaac/current_re- 
sults.asp 


33 Applying a Racial Equity Lens to Digital Literacy (National Skills 
Coalition, April 2020). Viewable at: https://www.nationalskillscoalition. 
org/resources/publications/file/Digital-Skills-Racial-Equity-Final.pdf 


34 Ibid. 


35 While some immigrants grew up abroad and came to the United 
States as adults, other immigrants arrived in the US as children and 
have grown up under the US educational system. 


36 Partnership for Southern Equity, Opportunity Deferred: Race, 
Transportation, and the Future of Metropolitan Atlanta, February 2017, 
http://45tkhs2ch4042kf51flakcju.wpengine.netdna-cdn.com/ 
wp-content/uploads/2017/02/2017-PSE-Opportunity-Deferred4.pdf. 


37 Claire Suggs, Money Matters: Increased Education Investment Linked 
to Higher Achievement, Georgia Budget & Policy Institute, December 
2015, https://gbpi.org/wp-content/uploads/2014/12/Money-Mat- 
ters-12162015.pdf; C. Kirabo Jackson, Rucker Johnson, and Claudia 
Persico, The Effect of School Finance Reforms on the Distribution of 
Spending, Academic Achievement, and Adult Outcomes, NBER 
Working Paper No. 20118, May 2014, Revised August 2014, https:// 
www.nber.org/papers/w20118; and Clare Lombardo, "Why White 
School Districts Have So Much More Money,’ NPR, February 26, 2019, 
https://www.npr.org/2019/02/26/696794821/why-white-school-dis- 
tricts-have-so-much-more-money%20and%20research. 


38 Erik J. Girvan et al, The Relative Contribution of Subjective Office 
Referrals to Racial Disproportionality in School Discipline, School 
Psychology Quarterly, 2017, Vol. 32, No. 3, pgs. 392-404, https://www. 
apa.org/pubs/journals/features/spq-spq0000178.pdf. 


39 Anson Green, “Texas Hold 'em: Engaging Employers to Close the Skills 
Gap,’ (COABE Journal, Summer 2020. Viewable at: https://coabe-con- 
nects.myshopify.com/products/texas-hold-em-engaging-employers- 
to-close-the-skills-gap) 


40 For further detail on these and other digital literacy policy recommen- 
dations, please see Digital Skills for an Inclusive Economic Recovery. 


41 Budget numbers are in inflation-adjusted terms. Of the 1.5 million 
adults in WIOA Title Il-funded classes, approximately 600,000 are in 


English language classes, while others are in Adult Basic Education or 
Adult Secondary Education (high school equivalency) classes. Katie 
Spiker, “Senate Advances FY 2019 Labor-HHS Spending Bill,’ 
September 19, 2018, https://www.nationalskillscoalition.org/news/ 
blog/senate-advancesfy2019-labor-hhs-spending-bill; and America’s 
workforce: We can't compete if we cut, National Skills Coalition, 2018, 
https://www.nationalskillscoalition.org/resources/publications/file/ 
Americas-workforce-We-cant-compete-if-we-cut-1.pdf. 


42 Passage of the Workforce Innovation and Opportunity Act in 2014 
began to address this issue in a limited way, with states now required 
to spend at least a small portion of their adult education funding on 
Integrated Education and Training approaches that blend basic skills 
with technical instruction. However, IET programs serve a broad 
range of learners with basic skill gaps (English language, reading, or 
math) and the overall number of participants in IET programs remains 
comparatively tiny, representing less than 4 percent of all WIOA Title II 
participants in Program Year 2018-19, according to data from the US 
Department of Education's National Reporting System. 


43 Katie Brown, “Strengthening career pathways for working students: 
Gateway to Careers Act will help students overcome barriers to 
postsecondary education,’ National Skills Coalition, April 10, 2019, 
https://www.nationalskillscoalition.org/news/blog/strengthening-ca- 
reer-pathways-for-working-students-gateways-to-careers-act-will- 
help-students-overcome-barriers. 


44 Amanda Bergson-Shilcock, /ntegrated Education and Training Policy 
Toolkit, National Skills Coalition, October 2016, https://www. 
nationalskillscoalition.org/resources/publications/file/Integrated-Edu- 
cation-and-Training-Policy-Toolkit.pdf. 


45 The eligible noncitizen category also includes a small handful of other 
types of immigrants, primarily those in humanitarian categories such 
as refugees or domestic violence victims. U.S. Department of 
Education, Non-U.S. Citizens, Federal Student Aid, https://studentaid. 
ed.gov/sa/eligibility/non-us-citizens. 


46 Profile of the Unauthorized Population, Migration Policy Institute, 2017, 
https://www.migrationpolicy.org/data/unauthorized-immigrant-popu- 
lation/state/US; and D'Vera Cohn, Jeffrey S. Passel, and Kristen Bialik, 
“Many Immigrants with Temporary Protected Status Face Uncertain 
Future in the U.S‘; Pew Research Center, February 19, 2019, http:// 
www.pewresearch.org/fact-tank/2019/02/21/immigrants-tempo- 
rary-protected-status-in-us/. 


47 See: https://www2.ed.gov/about/offices/list/ope/heerfstudentfaqs.pdf 


48 "Basic Facts about In-State Tuition for Undocumented Immigrant 
Students,’ National Immigration Law Center, June 1, 2018, https://www. 
nilc.org/issues/education/basic-facts-instate/. Since this publication 
was issued, New York has passed legislation to open up state 
financial aid for Dreamers. 


49 Gilberto Soria Mendoza and Noor Shaikh, Tuition Benefits for 
Immigrants, National Conference of State Legislatures, January 16, 
2019, http://www.ncsl.org/research/immigration/tuition-bene- 
fits-for-immigrants.aspx. 


This research was funded by the Annie E. Casey Foundation and The Kresge Foundation. We thank them for their 
support but acknowledge that the findings and conclusions presented in this report are those of the authors alone, 
and do not necessarily reflect the opinions of the Foundations. 


THE ROADMAP FOR RACIAL EQUITY + SPECIAL EDITION: IMMIGRANTS AND ENGLISH LEARNERS 


1250 Connecticut Avenue NW 
STUTIKowA010) 

WAVEK alae cola BL Ow40)0)s1o) 
202.223.8991 


nationalskillscoalition.org 


(G » 

ZF 
NNO) NNN 4 | a OO) NEIN@)N) 
Every worker. Every industry. A strong economy. 


